Background
 In 2014 the Government introduced a new National

Curriculum.
 Within this NC the Government made some
significant changes.
 Some of the names of the subjects changed to more
traditional names we were familiar with previously –
English, Mathematics, Science, Computing, History,
Geography, DT, Art, PE, RE, PHSE

Changes
 Within some curriculum areas, the standard had been

raised and some elements of the year above, had been
brought down to the year below – notably Maths
where there was more of a focus on fractions,
equations and problem solving.
 English saw an addition of GPS – Grammar,
Punctuation and Spelling (KS2 have a SPAG test and
this will be introduced to KS1 children in 2016)
 Within some curriculum areas new elements were
added – algorithms and debugging in Computing, an
emphasis on learning about Famous People in History.

So how have we changed at EBI?
 We began in 2013 to review all of our subjects.
 We created new schemes of work (what we intend to

cover in each year group) for all of our subjects, in light
of the NC, matching these to the statements from the
NC.
 This is just a basis for our planning. The flexibility of
the NC allows us to change our planning/topics
depending on the interests of our children or events
happening in the world at that time. As long as the
statements are covered, it is ultimately down to us as a
school how we wish to do it.

Assessment without Levels
 From September 2015, there will be no official levels

for children.
 Previously we have been used to sub divisions within a
level to describe where our children are working at
Year 1 = Level 1 = 1c , 1b, 1a
Year 2 = Level 2 = 2c, 2b, 2a
Where the b level is where an average child should be at
the end of the academic year.

Assessment without Levels
 Now, we will assess the children in comparison to the

Expected Standard for that Year group.
 By the end of Year 2, an average child should be
securely working at the Expected Standard. An above
average child, will be working at a greater depth within
the expected standard of the Year 2 curriculum.
 If a child is not yet at the Expected Standard for that
Year group, they will be working towards it.
 The emphasis is on the children being secure within
the expected standard by the end of the academic year.

Interim teacher assessment framework
at the end of KS1 Reading
Working towards the expected standard

The pupil can:
 Read accurately by blending the sounds in words that contain the
common graphemes for all 40+ phonemes.
 Read accurately some words of two or more syllables that contain the
same grapheme-phoneme correspondences (GPCs)
 Read many common exception words.
In a book closely matched to the GPCs as above, the pupil can:
 Read aloud many words quickly and accurately without overt sounding
and blending.
 Sound out many unfamiliar words accurately
In discussion with the teacher, the pupil can:
 Answer questions and make inferences on the basis of what is being
said and done in a familiar book that is read to them.

Interim teacher assessment framework
at the end of KS1 Reading
Working at the expected standard

The pupil can:
 Read accurately most words of two or more syllables
 Read most words containing common suffixes
 Read most common exception words
In age appropriate books, the pupil can:
 Read words accurately and fluently without overt sounding and
blending e.g at over 90 words a minute
 Sound out most unfamiliar words accurately, without undue hesitation
In a familiar book that they can already read accurately and fluently, the
pupil can:
 Check it makes sense to them
 Answer questions and make some inferences on the basis of what is
being said and done

Interim teacher assessment framework
at the end of KS1 Reading
Working at a greater depth within the expected standard
The pupil can, in a book they are reading independently:
 Make inferences on the basis of what is said and done
 Predict what might happen on the basis of what has been read so far
 Make links between the book they are reading and other books they
have read

Interim teacher assessment framework
at the end of KS1 Writing
Working towards the expected standard
The pupil can write sentences that are sequenced to form a short
narrative, after discussion with the teacher:
 Demarcating some sentences with capital letters and full stops
 Segmenting spoken words into phonemes and representing these by
graphemes, spelling some correctly
 Spelling some common exception words
 Forming lower case letters in the correct direction, starting and
finishing in the right place
 Forming lower case letters of the correct size relative to one another in
some of the writing
 Using spacing between words.

Interim teacher assessment framework
at the end of KS1 Writing

Working at the expected standard
The pupil can write a narrative about their own and others’ experiences (real and fictional)
after discussion with the teacher:
 Demarcating most sentences with capital letters and full stops and with some use of
question marks and exclamation marks
 Using sentences with different forms in their writing (statements, commands, questions
and exclamations)
 Using some expanded noun phrases to describe and specify
 Using present and past tense correctly and consistently
 Using co-ordination (or/and/but) and some sub-ordination (when/if/that/because)
 Segmenting spoken words into phonemes and representing these by graphemes, spelling
many correctly
 Spelling many common exception words
 Spelling some words with contracted forms
 Adding suffixes to spell some words correctly in their writing e.g ment, ness, ful, ly
 Using the diagonal and horizontal strokes needed to join letters in some of their writing
 Writing capital letters and digits of the correct size, orientation and relationship to one
another and to lower case letters
 Using spacing between words that reflects the size of the letters

Interim teacher assessment framework
at the end of KS1 Writing
Working at a greater depth within the expected standard
The pupil can write for different purposes, after discussion with the
teacher:
 Using a full range of punctuation taught at KS1 mostly correctly
 Spelling most common exception words
 Spelling most words with contracted forms.
 Adding suffixes to spell most words correctly in their writing e.g ment,
ness, ful, less, ly
 Using the diagonal and horizontal strokes needed to join letters in
most of their writing.

Interim teacher assessment framework
at the end of KS1 Mathematics










Working towards the expected standard
The pupil can demonstrate an understanding of place value, though may
still need apparatus to support them
The pupil can count in 2’s, 5’s and 10’s from 0 and use counting strategies to
solve problems (e.g counting the number of chairs in a diagram where the
chairs are organised in 7 rows of 5, by counting in 5’s)
The pupil can read and write numbers correctly in numerals up to 100
The pupil can use number bonds and related subtraction facts within 20
(e.g 18= 9 + ?; 15 = 6 + ? )
The pupil can add and subtract a 2 digit number and ones and a 2 digit
number and tens where no regrouping is required (e.g 23 + 5; 46 + 20) they
can demonstrate their method using concrete apparatus or pictorial
representations
The pupil can recall doubles and halves to 20
The pupil can recognise and name triangles, rectangles, squares, circles,
cuboids, cubes, pyramids and spheres from a group of shapes or from
pictures of the shapes.

Interim teacher assessment framework
at the end of KS1 Mathematics

Working at the expected standard
 The pupil can partition 2 digit numbers into different combinations of tens and ones. This may include using
apparatus (e.g 23 is the same as 2 tens and 3 ones which is the same as 1 ten and 13 ones)
 The pupil can add 2 two digit numbers within 100 (e.g 48 + 35) and can demonstrate their method using
concrete apparatus or pictorial representations.
 The pupil can use estimation to check their answer to a calculation are reasonable (e.g knowing that 48 + 35
will be less than 100)
 The pupil can subtract mentally a 2 digit number from another 2 digit number when there is no regrouping
required (e.g 74-33)
 The pupil can recognise the inverse relationships between addition and subtraction and use this to check
calculations and work out number problems (e.g ? – 14 = 28)
 The pupil can recall and use multiplication and division facts from the 2, 5 and 10 multiplication tables to
solve simple problems, demonstrating an understanding of commutativity as necessary
(e.g knowing they can make 7 groups of 5 from 35 blocks and writing 35÷ 5 = 7; sharing 40 cherries between 10
people and writing 40÷ 10 = 4; stating the total value of six 5p coins)
 The pupil can identify 1/3, ¼, ½, 2/4, ¾ and knows that all parts must be equal parts of the whole.
 The pupil can use different coins to make the same amount (e.g the pupil makes 50p in different ways pupil
can work out how many £2 coins are needed to exchange for a £20 note)
 The pupil can read scales in divisions of ones, twos, fives and tens in a practical situation where all numbers
on the scale is given (e.g pupil reads a temperature on a themometer or measures capacities using a
measuring jug)
 The pupil can read the time on a clock to the nearest fifteen minutes,
 The pupil can describe properties of 2D and 3D shapes (e.g the pupil describes a triangle: it has 3 sides, 3
corners and 1 line of symmetry; the pupil describes a pyramid; it has 8 edges, 5 faces – 4 of which are triangles,
1 is a square.

Interim teacher assessment framework
at the end of KS1 Mathematics












Working at a greater depth within the expected standard
The pupil can reason about addition (e.g. Pupil can reason that the sum of 3 odd numbers will always be odd)
The pupil uses multiplication facts to make deductions outside known multiplication facts (e.g. A pupil knows that
multiples of 5 have one digite of 0 or 5 and use this to reason the 18 x 5 cannot be 92 as it is not a multiple of 5)
The pupil can work out mental calculations where a regrouping is required (e.g 52-27; 91-73)
The pupil can solve more complex missing number problems
(e.g 14 + ? – 3 = 17; 14 + ? = 15 + 27)
The pupil can determine remainders given known facts ( e.g given
15 ÷ 5 = 3 and has a remainder of 0, pupil recognises that 16 ÷ 5 will have a remainder of 1; knowing that 2 x 7 = 14 and 2
x 8 = 16, pupil explains that making pairs of socks from 15 identical socks will give 7 pairs and 1 remainder)
The pupil can solve a word problems that involve more than one step (e.g which has the most biscuits, 4 packets of
biscuits with 5 in each packet or 3 packets of biscuits with 10 in each packet?)
The pupil can recognise the relationships between addition and subtraction and can re write addition statements as
simplifies multiplication statements
(e.g. 10 + 10 + 10 + 5 + 5 = 3 x 10 + 2 x 5 = 4 x 10)
The pupil can find and compare fractions of amounts (e.g ¼ of £20 = £5 and ½ of £8 = £4 so ¼ of £20 is greater than ½
of £8)
The pupil can read the time on the clock to the nearest 5 minutes
The pupil can read scales in divisions of ones, twos, fives and tens in a practical situation where not all the numbers on
the scale are given
The pupil can describe similarities and differences of shape properties (e.g finds 2 different 2D shapes that only have 1
line of symmetry; that a cube and cuboid have the same number of edges, faces and vertices but can say what is
different about them)

New element of Depth and
Mastery
Under the new assessment arrangements the Government are talking
about ‘working at national level, depth and mastery’.
So what do we mean by mastery and greater depth?
 Precise assessment and teaching that closes the gap is key
 Mastery is deep learning that sticks – not forgotten after a few weeks.
A child who is mastering is entirely:
 Independent
 Fluent/nice pace of working
 Applying their learning into different contexts
 Is consistent over time
 Confident
 Can see connections
 can synthesize (choose when to use)
 resilience
 can explain thinking

What are we looking for if we are
confident a child is mastering the
expected standard?
 Applying skills in the context of other subjects
In this respect, we are looking for the pupils’ ability to apply their knowledge in their learning in other subjects,
especially, but not exclusively to history, geography and science. For example, using pupils’ knowledge of
numbers to work out the difference on a time line of historic events.

 A deeper level of reasoning
The mastery statements require pupils to use their reasoning skills. This enables pupils to give reasons for
opinions and actions, to draw inference and make deductions, to use precise language to explain their
thinking and to make sound judgements and informed decisions.

 Using the objectives in context
Pupils should be able to make use of their knowledge when applying it to their contexts. For example,
considering the English and Maths involved in their parents’ job. If for example one parent was a postman,
the maths involved in Year 1 may be ordering numbers, but in Year 2 it may be associated with different
weights of parcels etc.

 Drawing from next year’s objectives
Some of the mastery statements will touch upon the objectives in the next year group. Where this is happening
it is where there is a natural link with the present year group’s objectives, for example when learning tables,
more able pupils should find it interesting learning the patterns associated with the nine times table in Year
3.

What is NOT Mastery?
 Whilst on a first look at Mastery, it may be quite tricky

to define and understand, we can be clear on what
mastery is not...
 Mastery is not just working on content from the next
year group.
 Mastery in Maths for example is not practising the
same concept with bigger numbers
 Mastery in reading is not necessarily reading a more
challenging text.

Moving on up!
 2015-16 will certainly be a trial year for all schools as

they adopt the new assessment principles within
school.
 Here at EBI, we have set up our own assessment
arrangements, using documents from the Local
Authority and merging these with our own documents
to try and create a working document, that works for
us.
 We will assess your child continuously throughout the
year and spend time moderating work across year
groups and even across other schools.

